A Critical Perspective Regarding Pre-service Teacher Training and Competences Needed of Kindergarten Teachers from Romanian Education System  by Masari, Gianina-Ana & Petrovici, Constantin
 Procedia - Social and Behavioral Sciences  146 ( 2014 )  22 – 27 
Available online at www.sciencedirect.com
1877-0428 © 2014 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/3.0/).
Selection and peer-review under responsibility of Russian Psychological Society.
doi: 10.1016/j.sbspro.2014.08.081 
ScienceDirect
A 
aA
Abstrac
The res
compete
Through
there w
characte
system 
compete
impleme
 
© 2013 
Selectio
Keyword
1. Co
Acc
academ
bachelo
Nationa
include
student
* Cor
E-ma
Third Ann
Critical 
and Com
lexandru Ioan Cuz
t
earch is focuse
nces needed of 
 a qualitative c
ere followed tw
ristics (organiz
changes on th
nces and three
nting some inno
The Authors. Pu
n and/or peer-re
s: pre-service teac
ntext  
ording to the o
ic curricula d
r of arts diplo
l Register of 
 all qualificat
s, and social p
 
responding author
il address: gianin
ual Internat
Perspect
petence
Ro
Gianin
a University of Ia
d on a critica
kindergarten tea
ontent analysis 
o majors objec
ational, epistem
eir professiona
 transversal com
vative direction
blished by Else
view under resp
her training; kind
rder 5703/201
evelops specif
ma. All these
Qualifications 
ions awarded 
artners. We b
. Tel.: +00-40-74
a.massari@gmail.
ional Confer
ive Rega
s Neede
manian 
a-Ana Mas
si, Faculty of Psyc
l perspective re
chers from Rom
of syllabus of 
tives: 1) repor
ological, didact
l development 
petences. The 
s for pre-servic
vier Ltd. 
onsibility of Ru
ergarten, curricu
1, all Romani
ic professiona
 competences
in Higher Edu
by higher edu
elieve this is 
1-071601. 
com 
ence «Early
rding Pr
d of Kin
Educatio
aria*, Cons
hology and Educ
garding the re
anian education
the major Pedag
ting the new cu
ical, pedagogic
as future kind
results reveals 
e kindergarten te
ssian Psycholog
lum, Bologna, cha
an higher edu
l and transve
 are described
cation (RNCI
cation institu
a way for incr
 Childhood 
e-service
dergarten
n System
tantin Petr
ation Sciences, 3 T
lationship betw
 system.  
ogy of Kinderg
rriculum desig
al, and praxiolo
ergarten teache
the necessity o
achers training
ical Society. 
racteristics; profe
cation instituti
rsal competen
 in special gr
S). The RNCI
tions in Roma
easing the tea
Care and Ed
 Teache
 Teache
 
ovicia 
oma Cozma, Iasi
een pre-service
arten and Prim
ned for kinderg
gical), and 2) t
rs in relation 
f changing the
. 
ssional competen
ons are requir
ces to all stud
ids displayed 
S is a nationa
nia, being a 
ching quality 
ucation» 
r Trainin
rs from 
, 700554, Romani
 teacher traini
ary School Edu
arten teachers 
he effects of B
with six profe
 actual curricu
ces.  
ed to ensure t
ents who wil
on the portal 
l portal databa
tool for unive
because the te
g 
a. 
ng and 
cation, 
to five 
ologna 
ssional 
lum by 
hat the 
l get a 
of the 
se that 
rsities, 
aching 
© 2014 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/3.0/).
Selection and peer-review under responsibility of Russian Psychological Society.
23 Gianina-Ana Masari and Constantin Petrovici /  Procedia - Social and Behavioral Sciences  146 ( 2014 )  22 – 27 
profession needs multiple competencies adapted to different situations, and these can be done though assuming 
the development of the professional and transversal competences during the pre-service teacher training.  
Therefore through this research we want to make an analysis of the curricula followed by the students of 
Pedagogy of Preschool and Primary School Education (PIPP) from the Faculty of Psychology and Education 
Sciences, Alexandru Ioan Cuza University of Iasi. This analysis about study subjects and allocated credits will be 
in relation with the grid of professional and transversal competences.  
But before that we should describe in a few words the kindergarten pre-service teacher training system from 
Romania, and define what is competency and which are the specific professional and transversal competences 
mentioned in the grid of the RNCIS.  
The Romanian pre-service teacher training system tries to follow the directions of Bologna system, and to 
align to European standards. In the literature, the pre-service teacher training is associated with a series of 
concepts. Buchberger [1] recommends the professionalism - seen in the contemporary period as a lait-ground of 
the European policies on training of trainers, while Colley [2] adds the value of the organizational 
professionalism. Erixon et al [3] posited the importance of performing under a university training of trainers. 
Bereiter and Scardamalia [4] like the idea of organizing the application schools as communities of learning. 
Shotter [5] highlights other features as ethical actions and the manifestation of intentionality professional in the 
business of mentoring and teaching knowledge to action-oriented and properly-speaking.  
The national context reflects the main path of the pre-service training of kindergarten and primary school 
teachers: before 1999, it was the Normal/Pedagogical High-School; since 1999, there were developed the 
University College for Kindergarten and Primary School Teachers; and since 2005 there was founded a 
specialization for Pedagogy of Preschool and Primary Education under the Faculties of Education Sciences and 
Psychology. Most of the Romanian teachers who currently work in kindergarten and primary school are trained 
by normal/pedagogical high-school, organized on structure of 4, 5 or 6 years of study (associated with the 
baccalaureate examination). A transition stage of the pre-service teacher training carried out a pre-university 
level: post-secondary high schools (2 years of study), and university colleges (3 years of university study). Given 
the European context, the current specialization of Pedagogy of Preschool and Primary education, under the 
Faculty of Psychology and Education Sciences, reflects certain features of Bologna education system. This new 
specialization is structured on three years of study. The syllabus provides - by the degree examination - the 
diploma of teaching at two levels: preschool and primary education. From our point of view, the teaching 
professional competences refer to all the skills, content knowledge, pedagogy, psychology and didactics, 
dispositions, attitudes, values and experiences that teachers need to develop and perform. In the grid of the 
RNCIS, for the specialization Pedagogy of Preschool and Primary Education there are mentioned six professional 
competences and three transversal competences.  
The professional competences that give the right to apply for a job into kindergarten education system are: (1) 
designing training programs or programs adapted for different age levels/training and target groups; (2) 
accomplishment of educational activities in primary and preschool education; (3) assessing learning outcomes 
and progress of preschool/young school children; (4) managerial approaching of preschool class, teaching process 
and activities for learning/social integration related to to the specific age of the target group; (5) counseling, 
guidance and educational assistance to various categories/ educational groups (preschool/ primary school 
students, families, teachers, employees etc.); (6) self-assessment and constant improvement of professional 
practices and career development.  
Also, there are mentioned three transversal competences for kindergarten teacher: (1) application of the 
principles and norms of professional ethics, based on the explicit values, specific to the specialist in education 
sciences; (2) effective cooperation in professional and interdisciplinary working teams, specific to the 
development of projects and programs development in the field of education sciences; (3) using effective methods 
and techniques for lifelong learning, in order to achieve pre-service and in-service professional development. The 
next figure (Fig.1) represents how all these professional and transversal competences should be developed 
through pre-service teacher training system. 
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Fig. 1. The development of the professional and transversal competences through pre-service teacher training system 
 
Taking into consideration these introductive aspects, we will further describe the structure of our analysis. 
 
2. Purpose of study is focused on a critical perspective regarding the relationship between pre-service teacher 
training and competences needed of kindergarten teachers from Romanian education system. Through a 
qualitative content analysis of syllabus of the major Pedagogy of Kindergarten and Primary School Education, 
there were followed two majors objectives: 1) reporting the new curriculum designed for kindergarten teachers 
to five characteristics (organizational, epistemological, didactical, pedagogical, and praxiological), and 2) the 
effects of Bologna system changes on their professional development as future kindergarten teachers in relation 
with six professional competences and three transversal competences
3. Research Methods  
As method used we focused on qualitative content analysis of syllabus of three generations of the University 
College for Kindergarten and Primary School Education and of the major Pedagogy of Kindergarten and Primary 
School Education, from Faculty of Psychology and Sciences of Education – Alexandru Ioan Cuza University of 
Iasi. 
4. Findings and conclusions 
 In qualitative terms, the main characteristics were structured on five dimensions (organizational, 
epistemological, didactical, pedagogical, and praxiological) in relation with the six professional competences and 
three transversal competences. 
 
1. Regarding the organizational dimension, we can describe the involved institutions, allocated time, and types 
of subjects. After a long time of educational reform, in this moment, we can distinguish three major steps for 
kindergarten pre-service teacher training system: pedagogical high-school of 5 years (before 1999, and after 2011 
till now); University College (of 3 years of study) for kindergarten and primary school teachers (after 1999 till 
2005); Faculty of Pedagogy of Preschool and Primary School (after 2005 till now days). So, now there are two 
main involved institutions into pre-service teacher training system for kindergarten and primary school teachers: 
university and pedagogical high-school. Subject to the field of Educational Sciences from Faculty of Psychology 
and Sciences of Education, specialization Pedagogy of Kindergarten and Primary Education is characterized by a 
modular course: the first year of study – a joint module together with the specialization of Education Sciences, 
and the last two years of study there are specialized modules for kindergarten and primary school education. The 
Core
field 
Pedagogical field 
Didactics field
Research field 
25 Gianina-Ana Masari and Constantin Petrovici /  Procedia - Social and Behavioral Sciences  146 ( 2014 )  22 – 27 
syllabus is designed on four directions, according to the figure no.1 mentioned above:  
(a) core field: Romanian Language, Literature and Romanian Children's Literature, Mathematics, History, 
Geography, Civics, Science (nature), Music Education, Fine Arts Education, Physical Education;  
(b) pedagogical subjects (the joint module): Foundations of Pedagogy, Foundations of Psychology, Foundations 
of Special Education, Educational Psychology, Personality Psychology, Curriculum Theory and Methodology, 
Maladjustment and Behavioral Problems, Instruction Theory and Methodology, Evaluation Theory and 
Methodology, Preschool and Primary School Pedagogy, Classroom Management, Giftedness Psychology and 
Education, Learning Difficulties, Speech Therapy, Social Psychology, Intercultural Education, Educational trends 
and currents;  
(c) didactics field: Teaching language and Romanian literature (for primary school level), Teaching activities for 
language education (for kindergarten level), Teaching Mathematics activities (for kindergarten level), 
Mathematics education (for primary school level), Didactics for Science Education (Nature), Didactics of Music 
Education, Teaching Fine Arts Education, Didactics of Physical Education, Teaching practical abilities; the 
observation practicum, practice one day/week in kindergarten and primary school; 
(d) research field: Educational Research Methodology, B.A. thesis. 
2. An important feature of epistemological dimension is efficiency. The efficiency as benchmark can be 
achieved also by attending and developing metacognitive skills during the pre-service teacher training. Analysing 
the syllabus, we strongly recommend that subjects, learning process and assessment of students should be 
conceived and focused on metacognition abilities development: types of activities (explanation, anticipation, self-
evaluation and descentration); types of strategies (planning, monitoring, and adjustment strategies); most used 
metacognitive abilities (understanding of goals and goal setting; understanding of the problem by identifying the 
essential elements; information and data representation; planning a solution; execution plan; checking the results 
by making self-queries); control and adjustment of mental processes; knowledges regarding tasks for 
development of metacognitive abilities; most used strategies for knowledges (algorithmical or an heuristical 
approach). We sustain this point of view because the mutual relationship between experiment and theory or the 
analysis of theoretical knowledge and practical event allows an opening to the educational reality.  
3. Regarding the didactical dimension, there is a significant difference given by the presence of general culture 
subjects in the syllabus of the Pedagogical high school, while in syllabus of the Pedagogy of Preschool and 
Primary Education the balance is held by the core subjects, mandatory or optional subjects. The subjects as 
General Pedagogy, General Psychology, Theory of Education, History of Pedagogy, Child Psychology are also 
included in the curricula of the Normal/Pedagogical High-School and university studies. New subjects that are 
essential to the pre-service training for preschool and primary education are introduced by the curricula of the 
university studies on Pedagogy of preschool and primary education, such as Foundations of Pedagogy, 
Foundations of Special Education, Personality Psychology, Curriculum Theory and Methodology, 
Maladjustment and behavioural problems, Instruction Theory and Methodology, Evaluation Theory and 
Methodology, Educational Research Methodology, Pedagogy of the preschool and primary education, 
Classroom Management, Giftedness Psychology and Education, Learning Difficulties, Educational trends and 
currents, Educational Policies and Legislation, Social Psychology, Intercultural Education. 
4. Pedagogical dimension. The pedagogical value of any educational ideal depends the extent of the knowledge 
and improvement and on the balance established between reality and possibility; even if it has the origin in social 
and psychological facts, the educational ideal should be characterized by three dimensions: social dimension, 
psychological dimension (to meet the needs and capabilities of individuals), and pedagogical dimension (to allow 
implementing a plan into educational practice). Full-time bachelor on Pedagogy of Preschool and Primary School 
Education belongs to education sciences field of professional training. The syllabus includes: core subjects, 
mandatory subjects and optional subjects (160 ECTS) and educational practicum (20 ECTS). Regarding the 
number of allocated hours per subjects categoria for Pedagogical High-School, University College and Faculty 
for Pedagogy of Preschool and Primary School education, it can be noticed (Table 1) that it is a strong connection 
between process, systems and educational approach, and also they are influenced by cultural, social, policies and 
historical contexts.  
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Table 1: Number of allocated hours per subjects categoria for Pedagogical High-School, University College and Faculty for 
Pedagogy of Preschool and Primary School education 
 
Curriculum 
subjects 
Before Bologna system During the Bologna system 
Pedagogical High-school 
4/5/6 years of study  
(from 1855 to present) 
University College 
3 years of study 
(class of 2005) 
Faculty 
3 years of study 
(till 2005) 
General Culture 
Courses 
Romanian Language, Foreign 
Languages, History, Geography, 
Mathematics, Chemistry, Biology etc. 
Foreign Languages 
(56 hours) 
Foreign 
Languages 
(84 hours) 
Psycho-pedagogical 
subjects 224 hours 
528 hours  
(class of  2005) 1680 hours 
Applied Didactics 1501 hours 994 hours 952 hours 
Educational 
practicum 
918 hours  (618 hours/1 day per 
week +300 hours/ compressed mode) 
216 hours/  
1 day per week 448 hours 
Praxiological dimension. The emphasis should be on actions that will confirm the teacher's concerning reasons 
for preparation his intrinsic motivation. This touches even the aims of education, to ensure that students acquire 
specific skills for them to be effective. But to achieve this effectively, students must develop skills to integrate 
theoretical and practical knowledge. Developing the skills/competencies can be achieved by participating at 
workshops, field weeks, internships, international mobilities etc. Kotarbinski T. [6] argues that the cultivation of 
praxiology is useful as a subject throughout the school of general education, but particularly in institutions that 
prepare future teachers. Žygaitienơ et al [7] consider that the organization of the education process and good 
teacher-learner relationships are the main factors that influence the student motivation to learn. Next there are 
some actions that could be developed for achieving the professional and transversal competences: developing 
skills to integrate theoretical and practical knowledge; teacher's concerning reasons for preparation his intrinsic 
motivation; to ensure that students acquire specific skills for them to be effective; improving teaching and 
learning activity as a single unit, reflected in the design of teaching; participation at workshops, field weeks, 
internships, international mobilities etc. We strongly believe that each teaching act must respond to at least 
three types of praxiological rules: to be necessary, to be enough, and to be adequated.  
  The final conclusion reveals the necessity of changing the actual curriculum by implementing some innovative 
directions for pre-service teachers training: more applied approaches to in-service training; developing a 
research field on teaching pedagogy for kindergarten and primary level (component for future training and 
professional development); providing concrete opportunities for improving teaching (internship training into 
educational institutions from the country and abroad); students and teachers mobility and international projects; 
participation at didactical and scientifically training sessions of the institution or outside it; involvement (as a 
trainer) into professional development activities and more others. For a quality training of kindergarten 
teachers, it must be structured a curriculum designed on theoretical-methodical and practical issues that must 
ensure the professional and transversal competences.
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